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[bookmark: _Hlk84021655]Методические указания и контрольная работа №1 по дисциплине «Профессиональная коммуникация на первом иностранном языке» для магистрантов заочной формы обучения направление подготовки 42.04.02 «Лингвистика», наименование профиля подготовки: Сопоставительное изучение культур и инновационные стратегии профессиональной коммуникации.
[bookmark: _Hlk84021375][bookmark: _Hlk84287914]В методических указаниях и контрольной работе №1 для магистрантов заочной формы обучения по направлению 45.04.02 «Лингвистика» представлены тестовые задания по темам: Active voice, Passive voice, Modal verbs, Non-finite forms of the verb, Conditionals I, II, III, а также тексты узкоспециальной научной направленности для перевода с английского языка на русский и составления глоссария. 
В методических указаниях также описан порядок выполнения контрольной работы, выбор варианта и рекомендуемая литература.

МЕТОДИЧЕСКИЕ УКАЗАНИЯ  ПО ВЫПОЛНЕНИЮ КОНТРОЛЬНОЙ РАБОТЫ 
Порядок выполнения контрольных заданий
1. Все контрольные задания, предусмотренные планом, следует выполнять в программе WORD в соответствии со следующими требованиями:
· формат листа: А4;
· ориентация листа — книжная;
· поля — 2 см слева, справа;
· шрифт Times New Roman;
· размер шрифта — 14 п;
· межстрочный интервал — 1;
· выравнивание по ширине;
· абзацный отступ — 1,25 см.
Контрольную работу необходимо распечатать. На титульном листе укажите факультет, курс, номер группы, фамилию, имя и отчество, номер зачетной книжки, дату, номер варианта. 
2.  Контрольные задания следует выполнять с соблюдением полей, оставленных для замечаний, комментария и методических указаний преподавателя.
3. Строго соблюдайте последовательность выполнения заданий.
4. Контрольная работа, выполненная не полностью или не отвечающая предъявляемым к ней вышеперечисленным требованиям, возвращается без проверки и не засчитывается. 
5. Полученная от преподавателя проверенная контрольная работа с замечаниями и методическими указаниями должна быть переработана для получения допуска к промежуточной аттестации. 
6. Контрольные работы сдаются за две недели до начала промежуточной аттестации. Контрольные работы, принесенные непосредственно на промежуточную аттестацию, не проверяются преподавателем во время зачета или экзамена.
7. Выполненная правильно контрольная работа является допуском к промежуточной аттестации, сохраняется преподавателем до конца сессии и сдается в архив. 
	

	


Выбор варианта

Контрольная работа включает тестовые задания по темам: Active voice, Passive voice, Modal verbs, Non-finite forms of the verb, Conditionals I, II, III и   тексты  узкоспециальной научной направленности по 3 вариантам. 
[bookmark: _Hlk84021529]Вариант 1 (Текст №1) выполняют студенты, номер зачетной книжки которых заканчивается на цифру 1, 3, 5.
[bookmark: _Hlk84050292]Вариант 2 (Текст №2) выполняют студенты, номер зачетной книжки которых заканчивается на цифру 2, 4, 6.
Вариант 3 (Текст №3) выполняют студенты, номер зачетной книжки которых заканчивается на цифру 7, 8, 9, 0

[bookmark: _Hlk84051052]1 ВАРИАНТ

[bookmark: _Hlk84051143]I. Put the verb into the Active or Passive form:
1. [bookmark: _Hlk84051186]This rule … (lmust learn) regularly.
2. All the books … (sell) already.
3. He couldn’t pay for the phone because someone … (steal) his wallet.
4. Every time they … (travel) by plane, the flight … (delay).
5. Helen … (write) 20 emails this morning. 
6. [bookmark: _Hlk84051274]The parcels … (send) by airmail by tomorrow.
7. “-… you (hear) about the party?”
8. It … (be) a serious problem. We … (not know) how it … (can, solve).
9.  He … (climb) a tree when the accident … (happen).
10.  “- Is your house still for sale?” “- No, it … (redecorate) now”.
II. Complete the following sentences using modal verbs and their equivalents:
1) The old woman lost her eyeglasses and she … read the newspaper. 2) Sorry I … go now. 3) You … wear a helmet when you are riding a motorbike. 4) You   … to speak in the library. 5) You … be more tactful with her. She lost her close friend in a car crash. 6) … you pass me the salt, please? 7) We … care for our grandparents. 8) She didn’t send the letter to her friends at Christmas. She … sent it. 9) The lights are on. They … be at home. 10) You … warned me beforehand!
[bookmark: _Hlk84051825]III. Put the verb into the correct form using Conditionals I, II, III:
1) [bookmark: _Hlk84052288]If he … (know) her address, he would write to her.
2) [bookmark: _Hlk84052336]If we … (not take) a taxi, we would have missed the plane.
3) I wish I … (speak) two foreign languages.
4) [bookmark: _Hlk84051935]If he … (see) her, he will be very glad.
5) [bookmark: _Hlk84051899]If I hadn’t drunk so much coffee, I … (sleep) better.
6) I would have gone to London for a month if I … enough money.
7) She wouldn’t wait for me if I … (come) very late.
8) If the weather … fine, they would play football outside.
9) [bookmark: _Hlk84052541]Before you leave home, you … (have to call) the security agency.
10) If it … (rain), we wouldn’t go to the country.

IV. Put the verb into the correct form …ing or to… :

1) [bookmark: _Hlk84052849][bookmark: _Hlk84052762]I’m not in a hurry. I don’t mind … (wait).
2) They don’t have much money. They can’t afford … (buy) this expensive house.
3) Remember … (phone) me back when you are at home, ok?
4) [bookmark: _Hlk84052817]We were hungry, so I suggested … (have) dinner early.
5) Hurry up! We promised … (not be late) today.
6) [bookmark: _Hlk84052728] There was a lot of traffic but we managed … (arrive) at the station in time.
7)  Try to avoid … (travel) during the rush hour.
8)  He hasn’t got letters from Kate since winter. He is looking forward to … (hear) from her soon.
9)  Peter apologized for … (not send) the postcards yesterday.
10)  Julia is not used to … (drive) on the left.

[bookmark: _Hlk84060515]V. Read and translate the text. Make up a short glossary to the following text:
The Grammar-Translation Method 
Introduction 
The Grammar-Translation Method is not new. It has had different names, but it has been used by language teachers for many years. At one time it was called the Classical Method since it was first used in the teaching of the classical languages, Latin and Greek. Earlier in the 20th century, this method was used for the purpose of helping students to read and appreciate foreign language literature. It was also hoped that through the study of the grammar of the target language1 students would become more familiar with the grammar of their native language and that this familiarity would help them speak and write their native language better. Finally, it was thought that foreign language learning would help students grow intellectually; it was recognized that students would probably never use the target language, but the mental exercise of learning it would be beneficial anyway. Let us try to understand the Grammar-Translation Method by observing a class where the teacher is using it. The class is a high-intermediate level English class at a university in Colombia. There are 42 students in the class. Two-hour classes are conducted three times a week.
 Experience 
As we enter the classroom, the class is in the middle of reading a passage in their textbook. The passage is an excerpt entitled ‘The Boys’ Ambition’ from Mark Twain’s Life on the Mississippi. Each student is called on to read a few lines from the passage. After he has finished reading, he is asked to translate the few lines he has just read into Spanish. The teacher helps him with new vocabulary items. When the students have finished reading and translating the passage, the teacher asks them in Spanish if they have any questions. One girl raises her hand and says, ‘What is paddle wheel?’ The teacher replies, ‘Es una rueda de paletas.’ Then she continues in Spanish to explain how it looked and worked on the steamboats which moved up and down the Mississippi River during Mark Twain’s childhood. Another student says, ‘No understand “gorgeous”.’ The teacher translates, ‘primoroso.’ Since the students have no more questions, the teacher asks them to write the answers to the comprehension questions which appear at the end of the excerpt. The questions are in English, and the students are instructed to write the answers to them in English as well. They do the first one together as an example. A student reads out loud, ‘When did Mark Twain live?’ Another student replies, ‘Mark Twain lived from 1835 to 1910.’ ‘Bueno,’ says the teacher, and the students begin working quietly by themselves. In addition to questions that ask for information contained within the reading passage, the students answer two other types of questions. For the first type, they have to make inferences based on their understanding of the passage. For example, one question is: ‘Do you think the boy was ambitious? Why or why not?’ The other type of question requires the students to relate the passage to their own experience. For example, one of the questions based on this excerpt asks them, ‘Have you ever thought about running away from home?’ After one-half hour, the teacher, speaking in Spanish, asks the students to stop and check their work. One by one, each student reads a question and then reads his or her response. If the answer is correct, the teacher calls on another student to read the next question. If the student is incorrect, the teacher selects a different student to supply the correct answer, or the teacher herself gives the right answer. Announcing the next activity, the teacher asks the students to turn over the page in their text. There is a list of words there. The introduction to the exercise tells the students that these are words taken from the passage they have just read. The students see the words ‘ambition,’ ‘career,’ ‘wharf,’ ‘tranquil,’ ‘gorgeous,’ ‘loathe,’ ‘envy,’ and ‘humbly.’ They are told that some of these are review words and that others are new to them. The students are instructed to give the Spanish word for each of them. The class does this exercise together. If no one knows the Spanish equivalent, the teacher gives it. In Part 2 of this exercise, the students are given English words like ‘love,’ ‘noisy,’ ‘ugly,’ and ‘proudly,’ and are directed to find the opposites of these words in the passage. When they have finished this exercise, the teacher reminds them that English words that look like Spanish words are called cognates. The English ‘-ty,’ she says, for example, often corresponds to the Spanish endings -dad and -tad. She calls the students’ attention to the word ‘possibility’ in the passage and tells them that this word is the same as the Spanish posibilidad. The teacher asks the students to find other examples in the excerpt. Hands go up; a boy answers, ‘Obscurity.’ ‘Bien,’ says the teacher. When all of these cognates from the passage have been identified, the students are told to turn to the next exercise in the chapter and to answer the question, ‘What do these cognates mean?’ There is a long list of English words (‘curiosity,’ ‘opportunity,’ ‘liberty,’ etc.), which the students translate into Spanish. 
The next section of the chapter deals with grammar. The students follow in their books as the teacher reads a description of two-word (phrasal) verbs. This is a review for them as they have encountered phrasal verbs before. Nevertheless, there are some new two-word verbs in the passage the students haven’t learned yet. These are listed following the description, and the students are asked to translate them into Spanish. Then they are given the rule for use of a direct object with two-word verbs: If the two-word verb is separable, the direct object may come between the verb and its particle. However, separation is necessary when the direct object is a pronoun. If the verb is inseparable, then there is no separation of the verb and particle by the object. For example: John puts away his book. or John puts his book away/John puts it away. but not *John puts away it. (because ‘put away’ is a separable two-word verb. 
After reading over the rule and the examples, the students are asked to tell which of the following two-word verbs, taken from the passage, are separable and which inseparable. They refer to the passage for clues. If they cannot tell from the passage, they use their dictionaries or ask their teacher.
turn up, run away, go away, wake up, fade out, 
break down, get on, lay up, turn back, take in
Finally, they are asked to put one of these phrasal verbs in the blank of each of the 10 sentences they are given. They do the first two together. 
1 Mark Twain decided to …….. because his parents wouldn’t let him get a job on the river.
 2 The steamboatmen …….. and discharge freight at each port on the Mississippi River. 
When the students are finished with this exercise, they read their answers aloud. At the end of the chapter there is a list of vocabulary items that appeared in the passage. The list is divided into two parts: the first contains words, and the second, idioms like ‘to give someone the cold shoulder.’ Next to each is a Spanish word or phrase. 
[bookmark: _Hlk84051255]
2 ВАРИАНТ

[bookmark: _Hlk84051409]I. Put the verb into the Active or Passive form:
1. I hope we … (pass) this exam successfully.
2.  … you ever (win) any international awards?
3.  “I’m sure. This towel … (use) before. It isn’t clean.”
4.  If the weather … (change) for the worse, we … (stay) at home.
5.  As soon as you … (come) home, you … (see) the present.
6. This pill sometimes … (cause) dizziness.
7. “- Oh, no! All the sandwiches … (sell) already!”
8. He couldn’t pay for the meal because someone … (steal) his wallet.
9. Every time they … (travel) by plane, the flight … (delay).
10.  Keith … (write) 20 emails this morning. 
[bookmark: _Hlk84051706]II. Complete the following sentences using modal verbs and their equivalents:
1) We … care for our grandparents. 2) You … touch this. It’s dangerous. 3) You … go to the party if you don’t want to. 4) You … wear a seatbelt in a car. 5) She didn’t send the letter to her friends at Christmas. She … sent it. 6) The lights are on. They … at home. 7) You … warned me beforehand. 8) I tried to open the door, but it … 9) The classes … begin at 8.30 every day. 10) Everybody looked for Peter but he was nowhere to be found. He … left. 
III. Put the verb into the correct form using Conditionals I, II, III:
1) [bookmark: _Hlk84052467]If I hadn’t drunk so much coffee, I … (sleep) better.
2) [bookmark: _Hlk84052383]I would have gone to London for a month if I … enough money.
3) She wouldn’t wait for me if I … (come) very late.
4) If the weather … fine, they would play football outside.
5) Before you leave home, you … (have to call) the security agency.
6) If it … (rain), we wouldn’t go to the country.
7) If he … (know) her address, he would write to her.
8) If we … (not take) a taxi, we would have missed the plane.
9) I wish I … (speak) two foreign languages.
10)If he … (see) her, he will be very glad.

IV. Put the verb into the correct form …ing or to… :

1) There was a lot of traffic but we managed … (arrive) at the station in time.
2)  Try to avoid … (travel) during the rush hour.
3)  He hasn’t got letters from Kate since winter. He is looking forward to … (hear) from her soon.
4)  Peter apologized for … (not send) the postcards yesterday.
5)  Julia is not used to … (drive) on the left.
6)  The weather was fine and I offered … (swim) in the lake.
7)  I used … (ride) a bike when I was a child now I drive a car.
8) I’m not in a hurry. I don’t mind … (wait).
9) They don’t have much money. They can’t afford … (buy) this expensive house.
10) Remember … (phone) me back when you are at home, ok?

[bookmark: _Hlk84061237]V. Read and translate the text. Make up a short glossary to the following text:

The Direct Method
 Introduction
[bookmark: _Hlk84060829] As with the Grammar-Translation Method, the Direct Method is not new. Its principles have been applied by language teachers for many years. Most recently, it was revived as a method when the goal of instruction became learning how to use another language to communicate. Since the Grammar-Translation Method was not very effective in preparing students to use the target language communicatively, the Direct Method became popular. The Direct Method has one very basic rule: No translation is allowed. In fact, the Direct Method receives its name from the fact that meaning is to be conveyed directly in the target language through the use of demonstration and visual aids, with no recourse to the students’ native language. We will now try to come to an understanding of the Direct Method by observing an English teacher using it in a lower-level secondary school class in Italy. The class has 30 students who attend English class for one hour, three times a week. The class we observe is at the end of its first year of English language instruction in a lower-level secondary school. 
Experience
The teacher is calling the class to order as we find seats toward the back of the room. He has placed a big map of the USA in the front of the classroom. He asks the students to open their books to a certain page number. The lesson is entitled ‘Looking at a Map.’ As the students are called on one by one, they read a sentence from the reading passage at the beginning of the lesson. The teacher points to the part of the map the sentence describes after each has read a sentence. The passage begins: We are looking at a map of the United States of America. Canada is the country to the north of the United States, and Mexico is the country to the south of the United States. Between Canada and the United States are the Great Lakes. Between Mexico and the United States is the Rio Grande River. On the East Coast is the Atlantic Ocean, and on the West Coast is the Pacific Ocean. In the east is a mountain range called the Appalachian Mountains. In the west are the Rocky Mountains. After the students finish reading the passage, they are asked if they have any questions. A student asks what a mountain range is. The teacher turns to the whiteboard and draws a series of inverted cones to illustrate a mountain range. The student nods and says, ‘I understand.’ Another student asks what ‘between’ means. The teacher replies, ‘You are sitting between Maria Pia and Giovanni. Paolo is sitting between Gabriella and Cettina. Now do you understand the meaning of “between”?’ The student answers, ‘Yes, I understand.’ Figure 3.1 The teacher drawing on the board to illustrate the meaning of ‘mountain range’ After all of the questions have been answered, the teacher asks some of his own. ‘Class, are we looking at a map of Italy?’ The class replies in chorus, ‘No!’ The teacher reminds the class to answer in a full sentence. ‘No, we aren’t looking at a map of Italy,’ they respond. The teacher asks, ‘Are we looking at a map of the United States?’ ‘Yes. We are looking at a map of the United States.’ ‘Is Canada the country to the south of the United States?’ ‘No. Canada isn’t the country south of the United States.’ ‘Are the Great Lakes in the North of the United States?’ ‘Yes. The Great Lakes are in the North.’ ‘Is the Rio Grande a river or a lake?’ ‘The Rio Grande is a river.’ ‘It’s a river. Where is it?’ ‘It’s between Mexico and the United States.’ ‘What color is the Rio Grande on the map?’ ‘It’s blue.’ ‘Point to a mountain range in the west. What mountains are they?’ ‘They are the Rocky Mountains.’ The question and answer session continues for a few more minutes. Finally, the teacher invites the students to ask questions. Hands go up, and the teacher calls on students to pose questions one at a time, to which the class replies. After several questions have been posed, one girl asks, ‘Where are the Appalachian Mountains?’ Before the class has a chance to respond, the teacher works with the student on the pronunciation of ‘Appalachian.’ Then he includes the rest of the class in this practice as well, expecting that they will have the same problem with this long word. After insuring that the students’ pronunciation is correct, the teacher allows the class to answer the question. Later another student asks, ‘What is the ocean in the West Coast?’ The teacher again interrupts before the class has a chance to reply, saying, ‘What is the ocean in the West Coast? … or on the West Coast?’ The student hesitates, then says, ‘On the West Coast.’ ‘Correct,’says the teacher. ‘Now, repeat your question.’ ‘What is the ocean on the West Coast?’ The class replies in chorus, ‘The ocean on the West Coast is the Pacific.’ After the students have asked about 10 questions, the teacher begins asking questions and making statements again. This time, however, the questions and statements are about the students in the classroom, and contain one of the prepositions ‘on,’ ‘at,’ ‘to,’ ‘in,’ or ‘between,’ such as, ‘Antonella, is your book on your desk?’ ‘Antonio, who is sitting between Luisa and Teresa?’ ‘Emanuela, point to the clock.’ The students then make up their own questions and statements and direct them to other students. The teacher next instructs the students to turn to an exercise in the lesson which asks them to fill in the blanks. They read a sentence out loud and supply the missing word as they are reading, for example: 
The Atlantic Ocean is …… the East Coast.
The Rio Grande is ……. Mexico and the United States. 
Edoardo is looking …… the map. 
Finally, the teacher asks the students to take out their notebooks, and he gives them a dictation. The passage he dictates is one paragraph long and is about the geography of the United States. During the remaining two classes of the week, the class will: 1 Review the features of United States geography. 2 Following the teacher’s directions, label blank maps with these geographical features. After this, the students will give directions to the teacher, who will complete a map on the board. 3 Practice the pronunciation of ‘river,’ paying particular attention to the /?/ in the first syllable (and contrasting it with and to the pronunciation of /r/. 4 Write a paragraph about the major geographical features of the United States. 5 Discuss the proverb ‘Time is money.’ Students will talk about this is in order to understand the fact that Americans value punctuality. They will compare this attitude with their own view of time.

3 ВАРИАНТ

I. Put the verb into the Active or Passive form:
1. The parcels … (send) by airmail by tomorrow.
2. “-… you (hear) about the party last night?”
3. It … (be) a serious problem. We … (not know) how it … (can, solve).
4.  He … (climb) a tree when the accident … (happen).
5.  “- Is your house still for sale?” “- No, it … (redecorate) now”.
6. I hope we … (pass) this exam successfully.
7.  … you ever (win) any international awards?
8.  “I’m sure. This towel … (use) before. It isn’t clean.”
9.  If the weather … (change) for the worse, we … (stay) at home.
10.  As soon as you … (come) home, you … (see) the present.
II. Complete the following sentences using modal verbs and their equivalents:
1) … pass me the salt, please? 2) You … take warm clothes with you to Dublin. It … be cold at night. 3) I … get up early tomorrow. My interview is at 9 a.m. 4) We … care for our grandparents. 5) You … touch this. It’s dangerous. 6) You … go to the party if you don’t want to. 7) You … wear a seatbelt in a car. 8) She didn’t send the letter to her friends at Christmas. She … sent it. 9) The lights are on. They … at home. 10) The medicine … taken twice a day.
III. Put the verb into the correct form using Conditionals I, II, III:
1) If he … (see) her, he will be very glad.
2) If I hadn’t drunk so much coffee, I … (sleep) better.
3) I would have gone to London for a month if I … enough money.
4) She wouldn’t wait for me if I … (come) very late.
5) If the weather … fine, they would play football outside.
6) If he … (know) her address, he would write to her.
7) If we … (not take) a taxi, we would have missed the plane.
8) I wish I … (speak) two foreign languages.
9) Before you leave home, you … (have to call) the security agency.
10) If it … (rain), we wouldn’t go to the country.

[bookmark: _Hlk84052653]IV. Put the verb into the correct form …ing or to… :
1) We were hungry, so I suggested … (have) dinner early.
2) Hurry up! We promised … (not be late) today.
3)  There was a lot of traffic but we managed … (arrive) at the station in time.
4)  Try to avoid … (travel) during the rush hour.
5)  He hasn’t got letters from Kate since winter. He is looking forward to … (hear) from her soon.
6)  Peter apologized for … (not send) the postcards yesterday.
7)  Julia is not used to … (drive) on the left.
8)  The weather was fine and I offered … (swim) in the lake.
9)  I used … (ride) a bike when I was a child now I drive a car.
10) I’m not in a hurry. I don’t mind … (wait).

V. Read and translate the text. Make up a short glossary to the following text:

The Audio-Lingual Method 
Introduction 
The Audio-Lingual Method, like the Direct Method, is also an oral-based approach. However, it is very different, in that rather than emphasizing vocabulary acquisition through exposure to its use in situations, the Audio-Lingual Method drills students in the use of grammatical sentence patterns. Also, unlike the Direct Method, it has a strong theoretical base in linguistics and psychology. Charles Fries (1945) of the University of Michigan led the way in applying principles from structural linguistics in developing the method, and for this reason, it has sometimes been referred to as the ‘Michigan Method.’ Later in its development, principles from behavioral psychology (Skinner 1957) were incorporated. It was thought that the way to acquire the sentence patterns of the target language was through conditioning— helping learners to respond correctly to stimuli through shaping and reinforcement, so that the learners could overcome the habits of their native language and form the new habits required to be target language speakers. In order to come to an understanding of this method, let us now enter a classroom where the Audio-Lingual Method is being used. We will sit in on a beginning-level English class in Mali. There are 34 students, 13–15 years of age. The class meets for one hour a day, five days a week. Experience
As we enter the classroom, the first thing we notice is that the students are attentively listening as the teacher is presenting a new dialogue, a conversation between two people. The students know they will be expected eventually to memorize the dialogue the teacher is introducing. All of the teacher’s instructions are in English. Sometimes she uses actions to convey meaning, but not one word of the students’ native language is uttered. After she acts out the dialogue, she says: 
‘All right, class. I am going to repeat the dialogue now. Listen carefully, but no talking please. 
Two people are walking along a sidewalk in town. They know each other, and as they meet, they stop to talk. One of them is named Sally and the other one is named Bill. I will talk for Sally and for Bill. 
Listen to their conversation:
SALLY: Good morning, Bill. 
BILL: Good morning, Sally. 
SALLY: How are you?
BILL: Fine, thanks. And you? 
SALLY: Fine. Where are you going? 
BILL: I’m going to the post office. 
SALLY: I am, too. Shall we go together? 
BILL: Sure. Let’s go. 
Listen one more time. This time try to understand all that I am saying.’ Now she has the whole class repeat each of the lines of the dialogue after her model. They repeat each line several times before moving on to the next line. When the class comes to the line, ‘I’m going to the post office,’ they stumble a bit in their repetition. The teacher, at this point, stops the repetition and uses a backward build-up drill (expansion drill). The purpose of this drill is to break down the troublesome sentence into smaller parts. The teacher starts with the end of the sentence and has the class repeat just the last two words. Since they can do this, the teacher adds a few more words, and the class repeats this expanded phrase. Little by little the teacher builds up the phrases until the entire sentence is being repeated. 
TEACHER: Repeat after me: post office.
CLASS: Post office. 
TEACHER: To the post office. 
CLASS: To the post office. 
TEACHER: Going to the post office. 
CLASS: Going to the post office. 
TEACHER: I’m going to the post office. 
CLASS: I’m going to the post office. 
Through this step-by-step procedure, the teacher is able to give the students help in producing the troublesome line. Having worked on the line in small pieces, the students are also able to take note of where each word or phrase begins and ends in the sentence. After the students have repeated the dialogue several times, the teacher gives them a chance to adopt the role of Bill while she says Sally’s lines. Before the class actually says each line, the teacher models it. In effect, the class is experiencing a repetition drill where the students have to listen carefully and attempt to mimic the teacher’s model as accurately as possible. Next, the class and the teacher switch roles in order to practice a little more: The teacher says Bill’s lines and the class says Sally’s. Then the teacher divides the class in half so that each half on their own gets to try to say either Bill’s or Sally’s lines. The teacher stops the students from time to time when she feels they are straying too far from the model, and once again provides a model, which she has them attempt to copy. To further practice the lines of this dialogue, the teacher has all the boys in the class take Bill’s part and all the girls take Sally’s. She then initiates a chain drill with four of the lines from the dialogue. A chain drill gives students an opportunity to say the lines individually. The teacher listens and can tell which students are struggling and will need more practice. A chain drill also lets students use the expressions in communication with someone else, even though the communication is very limited. 
The teacher in this class starts off by having the students repeat the original sentence from the dialogue, ‘I am going to the post office.’ Then she gives them the cue ‘she.’ The students understand and produce, ‘She is going to the post office.’ The next cue the teacher offers is ‘to the park.’ The students hesitate at first; then they respond by correctly producing, ‘She is going to the park.’ She continues in this manner, sometimes providing a subject pronoun, other times naming a location. The substitution drills are followed by a transformation drill. This type of drill asks students to change one type of sentence into another—an affirmative sentence into a negative or an active sentence into a passive.  
For the final few minutes of the class, the teacher returns to the dialogue with which she began the lesson. She repeats it once, then has the half of the class to her left do Bill’s lines and the half of the class to her right do Sally’s. This time there is no hesitation at all. The students move through the dialogue briskly. Both the teacher and the students have worked hard. The students have listened to and spoken only English for the period. The teacher is tired from all her action, but she is pleased for she feels the lesson went well. The students have learned the lines of the dialogue and to respond without hesitation to her cues in the drill pattern. 
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